Behavioral Observation Checklist
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If you are concerned about your child, contact the CNY ECDC for information on screening, evaluation, and assessment.

The CNY Early Childhood Direction Center

Syracuse University, 805 S. Crouse Avenue, Syracuse, NY 13244-2280

Phone: 315-443-4444  Toll-free: 1-800-962-5488  Fax: 315-443-4338

E-mail: ecdc@syr.edu   website: http://ecdc.syr.edu

The Behavioral Observation Checklist

	· Before you begin:  Have you checked a good developmental resource to find out what is typically expected for a child of this age?
	

	· Are your expectations realistic?
	

	Define the problem:  (keep it short and sweet)
	

	

	How many times have you observed this particular child?
	

	


OBSERVATION
	What do you see?
	

	

	Where does the behavior happen?
	

	

	What time of day does it happen most frequently?
	

	

	· Is there a day of the week when it is more likely to occur? If yes, which day?
	

	Who is around?
	

	

	What adults are present?
	

	

	What children are present?
	

	

	What do you think the child is trying to communicate?
	

	

	How many different people have observed the same child?  Where did the observations occur?

	Person/role
	Place 

	
	

	
	

	
	

	
	


CONVERSATION
	· Have you talked with colleagues about the situation in a problem solving manner (away from your responsibilities for children)?  
	

	· Have you asked the family to be partners in the observation process?
	

	· Have you explained what they should observe for and how they might observe their child in the home environment?
	

	· Have you talked with the family to compare their observations with yours?
	

	What do you and the family see that’s the same and what is different?
	

	Same
	Different

	
	

	
	

	
	

	
	

	Why are there differences in your observations and the family’s?
	

	


MODIFICATION 
This demands self-reflection and understanding who has the power to change
Interactions - The choices you make about how you will interact with children is a powerful tool.  When a child is exhibiting a “problem behavior,” ask: “Is this behavior under the child’s control?” There are times when a child’s emotional or sensory state is such that he/she is unable to stop/change without time, teaching and support. This will determine what you can appropriately ask the child to do (e.g., to calm down, to verbally problem-solve). Never underestimate the contribution of the sensory and language systems to the issue at hand.  It is important to remember that discipline means to teach.  When we teach children it takes time, repetition, modeling and a relationship that is based on genuine caring.
	· Have you asked others to observe you as you interact with the child?
	

	· Do you sometimes feel like the child is “out to get” you?
	

	· Have you used the Developmental Checklist to see where this child is developmentally?
	

	· Are you using developmentally appropriate practice for this specific child?
	

	· Do you have a good handle on this child’s developmental status?
	

	· Does this child respond best to teacher directed or child directed activities?
	

	What changes have you made and what have the outcomes been?
	

	Change made
	Outcome

	
	

	
	

	
	

	
	

	
	

	
	


Environment - (things to consider---space, furnishings, the structure of time/activities, the overall message the surroundings convey) The environment is interpreted by individual children through their own filters based on their sensory systems, their temperaments and their life experiences.  The environments they are in is a factor in how they feel and behave.
	· Do you know what environment best suits this child?
· Inside


· Outside

· Large group

· Small group

· Calm

· Busy
· Other
	

	· Does the environment in your setting support this child?
	


	Think about being an interior decorator for this particular child
	

	What do you want to achieve?
	What elements will do this?

	
	

	
	

	
	

	
	


Consultation
	What are the community resources you have available to obtain another set of “eyes”?
	

	

	· Should this child be considered for a consultation rather than an evaluation?
	

	· Have the parents been included in the consultation process?
	

	What should you expect as the result of a consultation?
	

	


Evaluation
	· Do you know what an evaluation involves? 
	

	· Do you know who can evaluate a child?
	

	· Do you know what a family can expect during the evaluation process?
	

	· Do you know what happens once the evaluation is completed?
	


	What is your role in the evaluation process?
	

	

	What is your role after the evaluation process is completed?
	

	


Implementation - A plan for a child experiencing challenging behaviors might be necessary when a child doesn’t qualify for special services or when your team feels it will help you in supporting the child’s growth and development.
The Plan - A good plan will usually have three parts:  Preventing, Teaching, and Reacting.  The form below is a graphic representation about where you should spend the majority of your planning energies.
· Preventing:  The things we can do to keep the targeted behavior from occurring.
· Teaching:  The guidance tools/strategies we can use that will support the child in developing an internalized guidance system.
· Reacting:  What to do if the behavior happens again.  Ways to keep everyone safe, maintain our relationship with the child and move toward teaching appropriate decision making.
	Preventing
	Teaching
	Reacting (Crisis Management)
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